





Benefits to Mentors

Mentors have found that there are welcome outgrowths of the one-on-one relationships they have
established with their students. The following are some of the personal benefits mentors have shared:

e Appear happier when they return to work.

o Are fulfilled with their commitment as a volunteer of the educational system
and education related issues.

e Have more appreciation of the students of the same and other races.

e Feel better about themselves for having impacted another life.

¢ Get along better with their own families.

“Those who bring sunshine
to the lives of others
cannot keep it

from themselves.”



Benefits to Students

Mentors frequently ask, “Am I making a difference? What are some signs of progress?” For some it
may take 10 years before a student looks back and says, “You know who made a difference in my

life? My mentor... when I was in elementary school.”

Below are some signs of success that mentors observe from students as a result of their relationship.

Teachers notice the same improvement.

e Improved attendance

e Improved eye contact

e Raising a hand more in class

e Smiling

e Increased communication

e Taking more positive risks in class and with friends
e Improved interaction with peers

e Happier at school

e Improved appearance

e Decreased hostility

e More enthusiastic, paying more attention
e Improved academic performance

e Opening up to a mentor



South Kingstown CARES
Mentor Program

The South Kingstown CARES Mentor Program involves spending approximately one hour per
week at school with an assigned student from the time of placement through the academic

year.

Mentors must attend an orientation and training session, and be involved with periodic

meetings and/or training during the year.

Mentors should communicate regularly with the designated staff contact person during the

school year.

Mentors commit for one school year only and may then be asked to renew for another year.

It should be understood that due to the nature of the mentor program, we are required to

conduct a police check on all prospective mentors.

If the student with whom you meet discloses that he or she is being physically or sexually
abused, or you believe he or she is being neglected, by law you must report this to DCYF
within 24 hours. Please first contact the school principal and/or South Kingstown CARES
and we will guide you through this process. In all cases, inform the Executive Director of

CARES that a report was made or that an incident occurred.



How Students are Selected for the

South Kingstown CARES Mentor Program

Students may be referred to the program through any of the following methods:

Teacher recommendation

e TFaculty advisory committee

e Parent letter request

e Support staff recommendation
e Principal recommendation

e Self-referral with approval of guidance counselor

Reasons why a student may be referred to the Mentor Program include:

Difficulty coping with extenuating family circumstances such as divorce, a death in the
family, serious illness, substance abuse.

e Recently enrolled in the school/new to the area.

¢ Need for academic improvement.

e Social or attitude difficulties* (includes low self-esteem).

e Low social-economic background.



Mentor Support:

CARES Staff: Contact the CARES office when you need help with the mentor/mentee
relationship.

Other mentors: Attend mentor meetings and share experiences whenever possible.
Mentor buddy: You will be assigned a mentor buddy whom you may call for support.
School personnel: Call mentee’s teacher and/or guidance counselor.

Each school has a Mentor Box. This box has a few games and other activity materials

for your use. You also have access to the computers at each school.



General School Procedures for Mentors

After completing training/ orientation, you will be contacted by CARES after a match is made. At that time,
you will be given information about your mentee and a meeting at his/her school will be arranged
between you, the mentee, the parent/ guardian and the guidance counselor or classroom teacher. Someone
from CARES may be at that meeting to facilitate introductions, help you work out your regular meeting
time and place. In addition, you will be given pertinent information about the school

Please call or email the CARES Office after your first regular meeting with your mentee to report on how
the meeting with your mentee went. After several weeks, CARES will contact both you to see how things
are going. Please call immediately if you have any concerns or problems; do not wait to be contacted.

It is EXTREMELY important for you to notify the school if you have to cancel a meeting with your
mentee. If you call to cancel a scheduled meeting on the assigned meeting day, be sure the office
personnel understand that the student needs to be notified as soon as possible before the scheduled
time of your meeting. The mentee can then trust that they will see you at your next scheduled meeting
time. Most schools have answering machines, so you can call before school opens and leave a message.

If you have your mentee’s parent or guardian contact information, call the night before a meeting to
confirm. Also, call the mentee’s school the morning of your meeting to make sure he/she is present.
Report to the school office. Sign in the CARES notebook or computer and put on a CARES badge to
identify yourself as a volunteer. You may also have to sign in on a school visitor's sheet on the counter in
the office.

Remember to sign out .

If you have any questions or concerns, try to talk to or leave a note for your contact person at the school,
but always feel free to contact the CARES office at 360-1304. The office will know about general
procedures, but will not have any specific information on the student.

In the event of inclement weather, listen to WPRO, 630 FM beginning at 7:00AM. The radio station will
broadcast school closings. When in doubt, call the school directly. The office staff will be glad to assist you.
Check the school calendar for holidays, parent conferences, exam periods and teacher in-service days. The
schedules at elementary, middle and high school differ slightly, so be sure to be aware of your school’s

calendar.



Information from the School Nurse

As a volunteer in the school, of which health and safety issues
should I be aware?

e Do not touch any body secretions. Give a student a tissue or paper towel
and get help from a staff member or the school nurse.

e Do not accompany a student to the bathroom. If you are passing a
bathroom and are asked to help, do not go in. Give advice from the
doorway.

Are classrooms equipped with emergency first aid kits?

e All classrooms have plastic gloves and band-aids, but these are for the
staff to use, not the volunteer (see exception below). The volunteer should
just notify the staff member, if first aid is needed.

If a volunteer is certified as an EMT (Emergency Medical
Technician) or to do CPR, should they do first aid?

e Yes, if they are the first person on the scene.

What is the school medication policy?

e The school nurse must keep all medications, even over-the-counter
medications. Parents need to fill out a form for over-the-counter
medications and prescriptions require a note from a doctor. The school
nurse must give all medications.

What are the symptoms of allergic or diabetic reactions?

e DPaleness, irritability, crying easily, inability to make decisions,
uncontrollable screaming, unconsciousness. For hypoglycemia or insulin
shock: shaking, rapid heartbeat, sweating, tingling, dizziness, staggering,
hunger and drowsiness.

e Peanut allergies are prevalent in our schools. Please do not bring any
peanut products into our schools. Please read page 37 of handbook,
“Rhode Island’s New Peanut Law.”

Are there epi pens for allergic reactions available in the schools?

e Yes, they are kept the school nurses office.



RHODE ISLAND’S NEW “PEANUT LAW”

FREQUENTLY ASKED QUESTIONS - A GUIDE FOR FAMILIES

What is the new “peanut law?”

The new peanut law, H5671, was passed during the 2007 legislative session. The
purpose of the law is to protect students who have allergies to peanuts or tree nuts while
they are in school. The goal of the law is to help schools provide a safe environment for
all students.

What is a peanut or tree nut allergy?

Allergies to peanuts or tree nuts are quite common. Some people have a mild reaction to
these products, like developing a rash or hives. However, some people have a very
severe reaction to these products that can be life-threatening. A person with this severe
type of allergy may stop breathing (anaphylaxis) in less than a minute of smelling,
eating or touching peanut or tree nut products.

What does the law require from schools?
Schools must work to provide a safe environment for students identified as having a
peanut or tree nut allergy. If there are no students in a school with a peanut allergy, the
school does not have to do anything related to this law. However, as soon as a student
with a peanut allergy enrolls in the school, the school must implement the measures
described in the law. If there is a student in the school that has a peanut allergy, the law
requires that schools:
e Post a sign at each point of entry to the school and at the cafeteria entrance,
alerting people that there is someone in the building with a peanut allergy;
e Prohibit the sale of peanuts/tree nuts in the school cafeteria;
e Designate a peanut/tree nut free table in the cafeteria;
e Designate a peanut/tree nut table in the cafeteria;
e Designate one classroom per grade level where there is a student with a
peanut/tree nut allergy as peanut/tree nut free.

Does the law apply to all schools?
The law applies to all public and non-public schools serving elementary and middle
school students. The law does not apply to high schools.

Can my child bring peanut products in to the school?

Yes. The law does not prohibit any student from bringing peanut/tree nut products
from home. However, if your child is assigned to the “peanut-free classroom,” then the
school must arrange for your child to store his/her peanut products outside the
classroom. The student may not store or eat the peanut/tree nut product in the
designated peanut-free classroom. The student may eat peanut/tree nut products in the
cafeteria.

Does my child have to sit at a special table?

The law requires that the school designate a table or tables that are peanut/tree nut free
so that those students that need this type or protection can sit there. Other children may
also sit at these tables, as long as they do not have peanut/tree nut products as part of



their lunch, so as not to isolate any group of students. The law also requires that the
school designate peanut/tree nut tables. These tables will help contain peanut smells
and residues for those students eating peanut products during lunch, especially if there
is a student in the building with the most severe type of allergic reaction. Again, other
students may also sit at these tables, even if they are not eating peanut/tree nut products
so as not to isolate any group of students.

Information for Volunteers on Confidentiality, Disclosure,
Harassment, Physical Interaction with Students,
and Crisis Situations

What follows is a brief description of issues that are important to be aware
of while mentoring in a school. The information is meant as a general
guideline. Please ask your staff contact any questions you may have
concerning the information. Also, feel free to contact the CARES office at
360-1304 with any questions.

Confidentiality:

e You have a legal and moral responsibility not to discuss anything about students and

their families. Think about yourself and your family.

e If the only source of knowledge you have about something is because you
were a volunteer in the classroom or a mentor, then that information is
confidential. This is true whether the information is positive or negative.

e Maintaining confidentiality is about trust. A child or a family must be able

to trust that they won’t be a topic of public conversation.

e TFaculty and staff need to feel comfortable that vou are there to help

students and not to judge them. A school’s teaching methods and classroom

management styles are conscientiously thought out taking into consideration
many circumstances you may not be aware of. Please respect them and, even
if you want to share positive things you see happening in the school, please
ask if it is okay to do so.

e Don’t talk to a spouse in front of your children or other children about your

experiences as a mentor.



If asked about a child or a school, it is best to respond with a positive “I”
statement, such as,” I really enjoy working with Johnny.” “I love my time in _
School.” Do not comment specifically on a child’s behavior or a teacher’s style
or classroom.

You may encounter situations or behaviors that concern you. Ask your staff
contact about concerns at an appropriate time and place, not in front of
students.

Teachers may not always be able to say a lot when you present a concern

because of legal obligations.

Disclosure:

Like many states, Rhode Island law requires that cases of suspected child
abuse or neglect be reported to the Department of Children, Youth and
Families. If a student suggests or you suspect that he/she is at any risk for
being harmed, you (as the person who receives the information) must report

it to the state (1-800-RI-CHILD). You should not investigate. When reporting

to the state, do not do so alone. Talk to the teacher and make the call with the

principal or appropriate staff person. If you are in doubt about a disclosure or
have any behavior or mental health concerns, talk to the teacher first, in
private. There are also consult teams (psychologist, social worker, guidance
counselor, etc.) in the district to deal with concerns about social/emotional
issues. See pages 33 and 34 for additional information on reporting and
signals that can indicate potential child abuse or neglect. In all cases inform
CARES Executive Director that a report was made or that an incident
occurred.

Should you have a concern about potential child abuse or neglect, bring the
situation to the attention of the teacher or a school administrator. In situations
where you feel it is necessary to make a report to DCYF, make the call with a
school official. Bringing these situations to the attention of school staff allows
them to arrange for additional support services as quickly as possible. In

addition, as one or two indicators in isolation may not be cause for a



reportable suspicion, information you provide may supplement observations
made by school staff and, in aggregate, can raise a reportable level of concern.
As filing a report triggers a DCYF review, your involvement in the
investigation should end at this point. In addition, please note that
individuals who, in good faith, report suspected child abuse or neglect to

DCYF are protected from liability.

Harassment

District-wide policies exist with regards to student conduct, sexual
harassment and hazing. While each school can establish its own disciplinary
policies for dealing with bullying, teasing, verbal or physical harassment,
they are, in no instance, acceptable. All incidents of harassment should be

reported to your school contact and/or a school administrator.

Physical Interaction with Students

For your protection, physical interaction with students is generally
discouraged. For students beyond the primary elementary grades (K-2),
physical contact should be limited to handshakes or “high fives.” With
younger students, returning a hug is appropriate but further physical contact
should be discouraged. For example, if working on a reading exercise, do not

have the child sit on your lap.

If a student seeks physical contact with which you are uncomfortable, discuss
the situation with him or her. If the behavior persists, discuss the situation
with your staff contact in order to work out a solution. It is important for
children to understand appropriate physical limits and it protects you as well.
You should also be aware that a change in a student’s seeking, or withdrawal
from, physical interaction can be a trouble indicator and should be brought to

the attention of the teacher.



Crisis Situations & Threats of Harm

If a student makes any statement or engages in behavior that suggests he/she plans to
harm himself/herself or threatens to harm others, you need to notify the teacher or a
school administrator. All threats of harm are to be reported and a school psychologist
will see any student involved before leaving school that day.

By reporting all threats of harm, school staff can take the steps necessary to see that
students are not released into potentially hazardous situations and, at a minimum, are
counseled on appropriate ways to express frustration or resolve problems. Prompt
notification also allows school officials to initiate further investigation as necessary
and to be prepared to communicate with other members of the school community.

All incidents that occur within the last two hours of the school day should be
reported to the teacher or a school administrator immediately. If prior to the
last two hours of the school day, depending on your evaluation of the
situation, reporting can occur at the end of your classroom assignment or

mentoring session.

A Final Word about Working with Students:

In working with students, especially once a trusting relationship has been
established, it is possible that you will become aware of difficult situations
that need to be brought to the attention of school department staff. In
addressing these situations, you may be conflicted as to whether reporting
your observations to school department staff violates the trust that you have
established with a student. In facing this dilemma, remember that student
welfare and safety are the paramount concern and that your effectiveness as a
volunteer also depends on school staff having confidence that you will bring

to their attention issues they are responsible for in their jobs.

In all instances, volunteers should not make decisions concerning mental health or
behavioral issues, initiate independent investigations of reported situations or take
disciplinary measures. The role of the volunteer in such instances is to report their
observations to school department staff who are responsible for the safety of students,
conducting necessary investigations and implementing disciplinary policies.



It’s a Crime.

Kids. They’re breakable...
Inside and out.

Unfortunately, more than a
thousand Rhode Island children
each year suffer from abuse and
neglect. Some hurt on the
inside, from emotional abuse.
Others are harmed physically.
Still others are left on their own
without adult care, or
supervision, without enough

food or proper shelter.

If you're aware of such a
child, please call us toll-
free. Our trained staff will
take your report anytime,
day or night, and special
investigators are prepared
to visit a family within 24

hours.

Report Child Abuse and Neglect.

It's the Law.
1-800-RI CHILD

(1-800-742-4453)



Child Abuse and Neglect

Signals

Certain signals should suggest the possibility of child abuse. One or two of
these signals do not necessarily indicate abuse. If, however, several of these

signals are present, or there is a recurring pattern of these signals, abuse
should be suspected. Such clues occur when a child:

is habitually away from school and constantly late;

arrives at school very early and leaves very late, or indicates she doesn’t
want to be at home;

is unusually or chronically compliant, shy, withdrawn, passive, or
uncommunicative;

is nervous, hyperactive, aggressive, disruptive, or destructive;

has any unexplained injury (e.g., missing hair, a bump, limp, or bruises);
has an inordinate number of “explained” injuries over a period of time;
complains about frequent physical punishment;

goes to the bathroom with frequency or difficulty;

is inadequately dressed for the weather conditions;

has clothing that is soiled, tattered, or too small;

is dirty, has neglected teeth, or poor hygiene;

is thin, emaciated, and constantly tired, suggesting malnutrition and
dehydration;

is usually fearful of other children and adults; or

has been given inappropriate food, drink, or medication.

Abuse should also be suspected if the parents:

show little concern for their child’s problems;

do not respond to communications, never attend parent’s nights, or never
inquire about the child’s progress;

take an unusual amount of time to seek health care for the child or show
ignorance of health conditions of the child;

do not adequately explain an injury or are unaware of child’s injury;

give different or contradicting explanations for the same injury;

suggest that the cause of an injury can be attributed to a third party;

are reluctant to share information about the child;

respond inappropriately to the seriousness of a problem;

are abusing alcohol or drugs;

have unrealistic expectations for the child;

are very strict disciplinarians;

were themselves abused, neglected, or deprived as children; or have taken
the child to different doctors, clinics, or hospitals for past injuries (often
called “doctor shopping” or “hospital shopping,” i.e., the attempt to avoid
suspicion by medical personnel).



It should be emphasized that one or two of these indicators in isolation may not
be cause for a reportable suspicion.

From: A Guide to Identifying and Reporting Child Abuse in Schools, Rhode Island
Department of Elementary and Secondary Education, Division of School Support
Systems, 22 Hayes Street, Providence, RI 02908; Peter McWalters, Commisioner.
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Qualities of a Successful Mentor

Personal commitment to be involved with another person for an extended
time period (six months to one year at minimum). Research has shown
that a relationship that lasts less than six months can be damaging.

Respect for individuals and for their ability and their right to make their
own choices in life.

Ability to listen and to accept different points of view.

Ability to empathize with another person’s struggles.

Ability to see solutions and opportunities as well as barriers.

Flexibility and openness.

Mentors do many of the following;:

Share quality time
e Talk
e Take walks together
e Read books together

e Listen to music

Express a genuine interest in accomplishments

¢ Review homework

e Congratulate success

e Encourage improvement

e Celebrate a good grade or other achievements
Promote greater involvement in school

e Encourage daily attendance

e Encourage participation in extracurricular school

activities

Develop improved study skills

Assist in developing post-high school plans.
Share experiences and knowledge
e Discuss your job and professional responsibilities

¢ Introduce a hobby or craft



Tips for Becoming a Successful Mentor

e Be yourself - mentors don’t have to be perfect.

e Accept your mentee for who he/she is - without conveying disapproval
or negative judgments.

e Always reinforce success through recognition and praise.
e Be honest in the relationship.
e Beon time. Being late suggests you don’t care.

e Don't try to solve your mentee’s problems. Help empower your mentee
to solve his/her own problems.

e Don’t give expensive gifts and/or money. Your mentee needs caring
and support more than material things.

e Don’t break the trust of the relationship unless it is life threatening.
e When in doubt, call the program coordinator or the CARES office.

Establishing a Relationship

Act naturally, and therefore comfortably with the student. Children often take
their cues as to how to interpret a social situation from the adult with whom they

are interacting.

Be able to laugh at yourself. Adults who are effective with children do not take
themselves too seriously and are able to laugh at themselves and make mistakes.
We can model for the uptight child that it's okay to act silly sometimes; and for
the impulsive child we can model that you can act out a little without losing

control.

Reinforce the child’s self-expression, and therefore his/her self-esteem. We do
this by giving attention, smiling and joining in the child’s play by following the
child’s lead. Allowing the child some latitude of behavior and a good measure of
control of the interaction helps to maintain the child’s interest and motivation for

continuing to meet with the mentor.



Show warmth, empathy and acceptance. A relationship with a child can be
therapeutic, that is, it can ease internal emotional pain, change behavior and alter
his/her other relationships. It is important that we like the child we are working
with, as they are quick to pick up the subtle cues that demonstrate this aspect of
the relationship.

Do not lecture the child, or be too quick to offer solutions to problems. Often, the
best that we can do for a child is to listen and understand. Let the child know

that we believe in their ability to cope with life’s difficulties at their level.

Occasionally, it may become necessary to enforce limits on a child’s behavior.
When these situations arise they should be dealt with firmly and in a matter of
fact manner. For example, if a student is getting destructive, then it should be
sufficient to tell him, in a calm voice, that if he wishes to continue (the current
activity with his mentor) then he must comply with the expected behavior. If the
student does not change his behavior, the mentor must be prepared to follow
through with the stated consequences (usually an end to the current activity and
a time out) and tell the child that he will be given an opportunity to try again the
following week.
Three general rules for children’s behavior are:

e The child can’t hurt you.

e The child can’t hurt him/her self.

e The child can’t destroy property.
Children are not as verbal as adults and will need some structure at least in the
initial interactions with their mentors. Some suggestions for initial activities
involve reading to the child, drawing, coloring, molding with clay, playing

games such as Uno, or playing sports.

All students have been taught the PBIS matrix (Positive Behavioral and
Intervention Support). The behaviors listed in this matrix below are expected of a

child while being mentored. Please familiarize yourself with this matrix.



Positive Behavioral and Intervention Support (PBIS) Matrix

Expectations:

All settings | Hallways | Classrooms | Bathrooms
Respect all Walk Follow Respect
others Be kind quietly directions privacy.
Hands and | Hands by Good One student
feet to self | your side listening at a time
Help and Go directly | Quiet inside
share to voices
destination | One speaker
with
Mentor
Respect Be on task | Walk safely | Be prepared | Flush.
yourself Give best Take care of | Wash hands
effort yourself
Be honest
Respect Clean up Pick up Clean up. Keep it
surrounding | after self litter Use clean
materials Respect
properly property

Mentees are expected to demonstrate good citizenship and appropriate social
behavior at all times. Behavior should never infringe upon the rights of other

students or adults. Suggested consequences for inappropriate behavior
include: verbal warning, “time out™ and cessation of current activity.




The Mentoring Relationship

Developing rapport and building trust

Building trust takes weeks, sometimes months. One of the best ways to build
trust is to help your mentee quickly accomplish something tangible that is
important to him/her. For example, assist your mentee in following up on an
interest, getting involved in a club, or meeting someone important in a career

field of interest.

Testing may occur, particularly when mentees are from unstable backgrounds
where adults have repeatedly disappointed them. Testing is a form of protection

from further disappointments.

Your mentee may come from a family where nothing can be taken for granted:
e People in the household come and go.
e Frequent moves occur during the course of a year.
e The phone may be turned on and off.

e Food may be unavailable at times.

Mentees may be slow to give their trust. Perhaps based on past experiences with

other adults, mentees expect inconsistency and lack of commitment.

During this test period, mentors can expect:
e Missed appointments
e Unreturned phone calls.
e Unreasonable requests.

e Angry or sullen behavior.



What can Mentors do to build trust?

Predictability builds trust, so be consistent.
e Be on time for arranged meetings.

e Bring promised information and materials.

e Follow through on agreements and arrangements with your
mentee to ensure that he/ she make up any missed
work/assignments due to mentoring sessions.

e Assure the child that all conversations are confidential, (as long as

information shared by the child will not be harmful to him/her).

Once trust has been established, you may experience:

e More productive visits.
¢ Fun and humor.
e A sense that you are building a lasting relationship.

e A sense that you are making a difference in your mentee’s life.

Not all mentoring relationships proceed smoothly.

When things are not working, consider the following;:
e Be aware of your limitations and boundaries, and maintain an

understanding of the background of your mentee.

¢ Remember your commitment to the purpose of the mentor/mentee
relationship.

e The fit or match may not be right.

¢ Your mentee may have been so disappointed and damaged by
earlier experiences that he/she is unable to risk taking advantage of
a helpftul relationship.

¢ Some mentor pairs will get stuck in the testing stage.

¢ You may feel burdened by the relationship and frustrated by the

youth’s behavior.



Mentor Roles and Responsibilities

“ The most crucial role for a mentor is to be an adult who has time
for a child, who cares about that child. This relationship may
provide the only stability a student knows, and the only time anyone
spends quality time with the mentee.”

~Keith Greiger, President National Education Association (NEA)

¢ An effective mentor’s involvement should focus on being a good role
model, helping the student to set and achieve goals.

e Help student improve self-esteem as a friend who provides positive
support.

e Bea good listener.

e Show consistency in meeting with the student. You have a commitment -
keep it!

e Be a troubleshooter by suggesting options to the student.

¢ A mentor should not try to solve all the student’s problems. If a student
mentions a personal problem that is causing difficulty in his/her life, you
should bring this concern to the attention of the school principal.

e Confidentiality is extremely important. Please do not break a student’s
confidence unless you feel the student or someone else is in danger. For
example, if the student divulges or even suggests physical and/or sexual
abuse, or if you feel there is an issue of neglect, you are required by law to
notify DCYF (Department of Children and Families). Please speak with
the principal immediately. If he/she is unavailable, please contact South
Kingstown CARES, and we will assist you in this process. In all cases,
inform CARES Executive Director that a report was made or that an
incident occurred.

e If you spend an entire hour playing a game with a student, don’t feel you
are wasting your time.

e Accept students as they are. A mentor can help students find identities not
possible in a school environment.



A Mentor IS:

A trusted guide or friend

¢ Young people today do not get much opportunity to be friends with adults:

especially adults who are going to listen to them.

A caring responsible adult who provides additional perspective

experiences outside his/her mentee’s environment

A positive role model

e A role model is someone the youth aspires to be like whereas a mentor is
someone who offers to help the youth be whoever he/she wants to be.
Today, youth have many role models; however they are not necessarily role

models.

A Mentor is NOT:

A parent/legal guardian
e The role of the parent or guardian is to provide food, shelter, and clothing. It
is not the mentor’s role to fulfill these responsibilities.
A social worker
e A social worker is a licensed professional with the necessary skills and
training to assist in family issues. If a mentor believes there is something
wrong with the mentee’s home life, the mentor should share this concern
with the mentor program coordinator and not assume the role of social

worker.

A psychologist
e A mentor is not a formal “counselor” or therapist. A psychologist or

psychiatrist is a licensed professional.
Mentors must understand that it is not their role to be all things to
their mentees. Quite often when mentors run into problems in their
relationships, it is because the mentor, the mentee or the
parent/legal guardian did not understand the proper role of the

mentor.



Communication

As the mentor, you will begin a new relationship with a mentee who will
benefit from an adult friendship, direction, guidance and acceptance.
Although this relationship will take time to develop, you can facilitate this
process through your good communication skills. To be a good
communicator right away, always remember one important point:
children may communicate differently according to the culture in which
they were born and raised. For example a Hispanic student will
communicate differently from a Southeast Asian student, who will

communicate differently than your average Caucasian student.

The Basis of Good Communication Skills

RESPECT:

One of the most important aspects of communication is attitude. Many
times what children react to in communicating with adults is not what the
adults are saying, but the way they say it. A mentor’s attitude should be
one of respect.

A mentee’s values and belief system may be quite different from that of
the mentor; accept these differences. A mentor should not impose his or
her own values on a child.

Just as a mentor may not be willing to reveal or share information about
his/her personal life to a child, the child may feel the same way toward
the adult. The child needs time to trust the mentor before he/she will feel
comfortable in indulging confidences. It is important for the mentor to
respect the mentee’s privacy and to not push him/her to share until
he/she is ready.

A mentor needs to remain aware of the fact that a mentoring relationship
may mean more to the mentee than it does to the mentor. The mentor may
be the child’s first true confidante and friend, while the mentor probably
has had several important relationships in his/her life. The mentor must

respect the depth of the feeling the mentee may have.



EMPATHY:
Empathy is different from sympathy. Empathy means trying to see the

world through another’s eyes, not pitying what those eyes see. A mentee

wants understanding, not pity.

DEVELOPING A BALANCED CONVERSATION:

If a mentor tends to do more talking than the mentee, the mentor may be
blocking communication. As a result, the child may perceive the mentor
as the authority or superior who must be listened to respectfully. If this

happens, true communication between the two will never happen.

If the mentor talks too little, the relationship may feel tense and unnatural
to the mentee. The mentor should re-evaluate how he approaches the

mentee.

If the mentee tends not to talk, the mentor should acknowledge that this is
natural stage in the development of a relationship. The mentor must
remember not to push too hard and that when the child feels comfortable,
he/she will talk.

RESPONDING TO CUES:

Not all communication is verbal. For example, hesitation, inflection in the
voice, stress or mumbling can all be part of communication. The mentee’s
facial expressions, body posture, hand/eye movement, and breathing can
all be part of his/her trying to convey a message. This is called non-verbal
communication or body language. Watch for signs that are unfamiliar to
you if you are working in a cross-cultural situation.

You need to be aware of your own body language and tone of voice as
well. Even a very young child will often be aware of a loss of interest on

your part or pick up on the fact that you are annoyed.



ACTIVE LISTENING:

Active listening is a fundamental communication skill. It tells the child
that you are interested. It involves listening carefully to both the words
and feelings of the child. Both the words and feelings are important and
give the full meaning. Ask yourself, “What is he/she trying to tell me?
How does he/she see the situation?”

LEVELING:
e An “I” message states how you feel and/or a specific
behavior you want.

e ”] want you to be able to be honest with me.”

Leveling means being honest about what you are feeling and thinking.

Use “I” messages.

OPEN ENDED QUESTIONS:
e “What did you do at recess today?”

Asking questions can demonstrate that you care about your mentee and
what is important to him/her. Questions that require more than a “yes” or
“no” are helpful to ask to draw your mentee out. Listening to his/her
responses help you to discover his world. For example: “What did you do
after school?” is a better question than “Did you have a good day?” Many
children have little experience with good communication techniques, so
modeling openness and effective skills will help them to learn and grow

in the relationship.
Communication Roadblocks

Roadblocks to communication are behaviors that hinder rather than help
communication. They tend to discount the validity of another’s feelings,
opinions and rights, as well as to sabotage open communication and get in

the way of building self-esteem.



CLOSE-ENDED QUESTIONS:

Close-ended questions usually yield one-word answers and do nothing to
open the lines of communication.

CROSS-EXAMINING:

There are no exact rules in communication to tell you when asking a
question is appropriate and indicates interest or when you cross the line
from questioning to cross-examining. Cross-examining may appear to
show interest in what the mentee is saying, but in fact, it ignores the
mentee’s feelings and may communicate distrust. The mentee may feel
like he/she is being subjected to the “third degree.” (“What were you
thinking?” or “Didn’t you consider...?”) Each situation is unique, as is
each individual. The mentor needs to be especially sensitive to how each
child is responding to his/her questions.

PACIFYING:

e “Yes, taking an exam can be pretty scary sometimes.”

Though intended to address the other’s pain, these messages fail to
convey the expression of understanding and empathy that are intended.
Pacifying messages do not succeed in reducing other’s pain. If a mentee
expresses fear of an upcoming event, the mentor should not pacify

him /her by saying, “Don’t worry, everything will be fine.” A better
response might be, “Yes, taking an exam can be pretty scary sometimes.”

ORDERING:

e "You have to...”

Ordering is issuing commands for another to follow: “you must...” or
“you have to...” Even though the mentor does not mean to issue a

command, the mentee may perceive it as so.

THREATENING:
e “If you don’t then...”

Threats invite testing and may sabotage the relationship. They will

produce anger, resentment and resistance.



Effective Listening Hints

From the Coordinator’s Guide to Oregon Community Mentorship Program

Your body language should suggest openness and acceptance of the
student and anything he/she considers personally his domain. Folded
arms across the chest, frowning, lack of eye contact, and turning away from

the student indicate you are not interested or are judging the student.

Sometimes repeating what the student just said or restating what you think
was said will clarify the issue. Often solutions can be found by asking

questions.

Allow time for the student to talk and respond. Keep your responses short,
your experiences personal. Share what you have learned, but never preach

or seem to have all the answers.

Be aware of cultural differences that may make a student uncomfortable

with a handshake or eye contact or confrontation.
Be yourself, without forcing acceptable answers or responses.

Always remain non-judgmental and accepting. Do not force intimacy or
insist on being buddies. It is important as a friend to walk beside one

another, not always in his shoes.

Try to find ways in which you can honestly compliment the student or
ways to emphasize his/her successes or minor accomplishments (such as
improved attendance or a good day in school). This will bolster his/her
self-esteem. Let them know you consider the mentorship a special
relationship because you believe they will succeed. Helping students to

improve their self-esteem is your best contribution.



Active Listening Skills

Maintain good eye contact.

Face your mentee head on.

Keep an open posture - don’t cross arms and legs.

Lean toward mentee - show involvement in what he/she is saying.

Stay relaxed in your overall manner - show you are comfortable with the
situation.

Be aware of the mentee’s and your own body language.

Listen for feeling as well as content - read “between the lines.”

Don’t confuse content and delivery - assume the mentee has something to
say, even if he/she is having trouble saying it.

Cultivate empathy with the mentee - try to put yourself in his/her place.
Avoid distraction - choose a comfortable and quiet place for your meeting.
Avoid time pressure for your meeting whenever possible.

Don’t jump into conversation too soon - let the mentee finish what he was
saying.

Pause a few seconds before giving feedback- you both need time to think.
Give the mentee time to correct a mistake - this shows respect.

Use simple gestures or phrases - to show you are listening.

Ask questions beginning with “What” or “How” - avoid questions with Yes
or No answers.

Paraphrase specific things a mentee says that you'd like to discuss further.



Developing Self-esteem

The following four conditions can be utilized to assist the mentee in developing

self-esteem:

Connectedness: Being a part of a family, community and being in touch with
self, personal history, and culture enhances self-esteem.
e Share interests, hobbies, and life concerns.
e Do something special for your mentee.
e Encourage participation in cultural programs, community service, and
after school activities.
Uniqueness: Developing a special sense of self and recognizing uniqueness is
important. A child may be unique in appearance, talents, interests, or hobbies.
e Affirm special characteristics.
¢ Encourage your mentee to express ideas.
e Ask your mentee to use his/her special talents to benefit others.
Power: Children should start to be empowered to make decisions, set personal

limits, take responsibility, solve problems, and teach others.

e Encourage personal responsibility.

Help your mentee become aware of his/her own decisions.

Take your mentee through the steps of problem solving. (See Problem
Solving p. 25)

e Encourage your mentee to set short and long-term goals.

Set standards for achievement, but allow for mistakes.
e Emphasize strengths, not weaknesses.

Models: Be a good role model. Models serve as examples to help children
establish their own values. Being in contact with someone that you admire can
make you feel good about yourself.

¢ Expose your mentee to people you admire.

¢ Help your mentee think through what is important to him/her.

¢ Help your mentee face the consequences of his/her behavior.

¢ Encourage discussions around values, beliefs, and interests.



Self-Esteem Boosters for Children

Pay attention. Stop your activity and physically show your mentee that
he/she has your attention. Look your child in the face when he/she
speaks.

Listen to thoughts and ideas. Often no response is needed; just the fact
that you are listening is enough.

Listen to feelings, and allow your child to have “bad” or “undesirable”
feelings if that is what he/she is actually experiencing.

Provide non-harmful outlets for angry, frustrated feelings: punching a
pillow, drawing pictures, writing stories, etc.

Find out what is important to your mentee. Explore his or her dreams
and goals

Share information about your own goals, interests, and concerns.
Children need to see the human side of adults, and know them as people
not just authority figures.

Show affection through smiles, eye contact, and other signs of
encouragement.

Be appreciative. Let your mentee know what you like and appreciate -
what is special about him or her.

Express gratitude. Let your child know she/he is a special part of your
life.

Support your mentee’s problem-solving efforts. Provide guidance,
without stepping in and trying to solve the problems for the child.

Be truthful with your mentee. Emphasize that many things in life are
difficult to obtain, but may indeed be possible through true effort and
perseverance.

Spend quality time with your child. Do things she/he suggests and truly
likes to do.

Encourage your mentee to become involved in an after school activity.

Send the message loud and clear:

“I like spending time with you!”



Problem Solving Model

The following problem solving model is called the IDEAL method and is
composed of the following steps:

Identify the decision to be made.

We should begin by trying to clearly state the decision in terms of a question.
Should I go to the dance? Do I really want to take this job? What is the best way
to quit smoking?

Describe all the possible alternatives.

List all the things you could possibly do to resolve the problem. Don’t worry
about whether or not they are good ideas. We will evaluate them later. The goal
right now is to generate as many ideas as possible. By doing this we are
decreasing the likelihood that we will overlook an alternative that we might not
think of right away. Remember many people make poor decisions by not
thinking of all their options and just implementing one of the first few things that
comes to mind.

Evaluate the alternatives.

Now is the time to go back over your list and evaluate the alternatives you
formulated. The first thing to do is try to imagine the consequences of executing
each alternative. What would be the benefits and the cost of each? You may wish
to think of how it would look if you put the benefits on one side of a scale and
the costs on the other side. Which way would the scale tip? Once you have
evaluated each alternative go through your list and throw out all the ideas where
the costs outweigh the benefits. Now carefully reconsider the remaining
alternatives and compare them to each other. Identify the alternative that
appears most promising. No one alternative can be perfect, but at this point you
probably have a good idea as to which one makes the best sense to implement.

Act.

Simply put; do it! Many people go to great lengths to make decisions but fail to
actually carry them out. Once you have invested time and energy in making
what you feel is your best decision, put it into action.

Learn from your decision.

After you have acted, take a minute to evaluate your decision. Did it turn out as
you expected? Would you do anything different if you had the opportunity to do
it over again? Most important, did following this problem-solving model help
you make the best possible decision at the time you made it? Use answers to
these questions to improve your decision-making skill. Like any skill, the more
you practice it the more proficient you will become at using the skill.



What Are the Consequences?

Jennifer badly wanted a car, and she set a

goal to get one by her 16™ birthday. She

thought about ways she might possibly be

able to get one. Then, before deciding on a
plan of action, she thought about what

might happen (consequences), if she

chose each plan.

o—9
 —

Goal

Possible Action

Consequences

-

Save

A 4

Couldn’t go to movies all
summer.

Couldn’t afford to buy
presents.

Couldn’t buy new clothes.

4.[ GetaJob }

Do Gardening :

A 4

Could get car more quickly.
Would have less free time.

Might be hard to get all
schoolwork done.

AN

\

Would be hard, but healthy
work.

Would be outdoors.

Could set own schedule.

Some consequences are harder to identify than others. Often a consequence of an action is that
someone feels good or bad. Suppose Jennifer asked her mother to loan her the money, knowing
she really can’t afford it? What might some consequences be of that action?

Jennifer can now look at all the good and bad points about all of the possible consequences.

What do you think Jennifer should do?




Terminating Relationships

When the time comes to end your mentoring relationship, it must be done

carefully and thoughtfully. The way the relationship ends can shape what your

mentee thinks about and learns from the experience. Keep the following in mind

when you approach the end of your formal mentoring relationship:

Terminating the mentor/mentee relationship may recall the ending of
other important relationships in participants’ lives.

It must take place gradually.

Termination sometimes includes grieving, depending on the relationship.
It can be time for growth; you can work to regard the situation as a

“graduation” rather than a loss.

While working with your student on termination issues, please use the following

guidelines:

Be clear about the date of your last meeting and be sure to inform your
mentee of this ahead of time.

Be honest, candid, and supportive, regardless of the reason for the
termination. Encourage open discussion about feelings associated with the
transition.

Be prepared for your mentee’s anger or denial (often in the form of missed
appointments); help him/her anticipate these feelings.

Be aware of and monitor your own feelings of guilt, sadness, relief, etc.
Use the termination process as a means to recall your mentee’s strengths
and progress. Reassure your student about your confidence in him/her.
Plan a fun activity.

Mutually agree on how and when you will stay in touch.

Follow through on that commitment.

Don’t make promises you cannot keep.

Source: Mentoring Manual: A Guide to Program Development and Implementation.
The Abell Foundation, Inc., Baltimore, MD.



SECTION THREE

e Developmental
characteristics of children



Child Development Process 5-7 Year Olds

Adapted from Big Brothers/ Big Sisters of America

General Characteristics:

Eager to learn, easily fatigued, short periods of interest.
Learn best when they can be cooperative.
Self-assertive, boastful, less cooperative, more competitive.

Physical Characteristics:

Are very active and need frequent breaks from tasks to do things that are fun for
them and involve use of energy.

Need rest periods. Good quiet activities would be reading books together or doing
simple art projects.

Large muscles are well developed. Activities involving small muscles will be
difficult (e.g., Working on models with small pieces).

May tend to be accident-prone.

Social Characteristics:

Like organized games and are very concerned about following the rules.

Can be very competitive. May cheat at games.

Are very imaginative and involved in fantasy playing.

Are self-assertive, aggressive, want to be first, less cooperative than at five, and
boastful.

Learn best through active participation.

Emotional Characteristics:

Are alert to feelings of others, but are unaware of how their own actions affect
others.

Are very sensitive to praise and recognition. Feelings are easily hurt.

Inconsistent in levels of maturity evidenced; regresses when tired, often less mature
at home than with outsiders.

Mental Characteristics:

Are very eager to learn.

Like to talk.

Their idea of fairness becomes a big issue.
Have difficulty making decisions.

Developmental Tasks:

Sex role identification.

Early moral development.

Concrete operations - the child begins to experience the predictability of physical
events.

Group play.

Suggested Volunteer Strategies:

Be patient, encouraging and flexible.

Give supervision with a minimum amount of interference.

Give praise, opportunities for successful completion, and suggestions on acceptable
behavior.



Child Development Process 8-10 Year Olds

Adapted from Big Brothers/ Big Sisters of America

General Characteristics:

Interested in people, aware of differences, willing to give more to others but expect
more.

Busy, active, full of enthusiasm, may try too much, accident-prone, interest in money
and its value.

Sensitive to criticism, recognize failure, capacity for self-evaluation.

Capable of prolonged interest, may make plans on own.

Decisive, dependable, reasonable, strong sense of right and wrong,

Spend a great deal of time in talk and discussion, often outspoken and critical of
adults although still dependent on adult approval.

Physical Characteristics:

Are very active and need frequent breaks from tasks to do things that are fun for
them and involve use of energy.

Bone growth is not yet complete.

Early maturers may be upset with their size. A listening ear and your explanations
will help.

May tend to be accident-prone.

Social Characteristics:

Can be very competitive.

Are choosy about their friends: BOYS LIKE BOYS/GIRLS LIKE GIRLS.
Being accepted by friends becomes quite important.

Team games become popular.

Worshipping heroes, TV stars, sports figures are common.

Emotional Characteristics:

Are very sensitive to praise and recognition. Feelings are easily hurt.

Because friends are so important during this time, there can be conflicts between
adult rules and friends’ rules.

You can help by your honesty and consistency.

Mental Characteristics:

Their idea of fairness becomes a big issue.

Are eager to answer questions.

Are very curious, and are collectors of everything; however, they may jump to other
objects of interest after a short time.

Want more independence, but know they need guidance and support.

Wide discrepancies in reading ability.

Developmental Tasks:

e Social cooperation.
e Self-evaluation.

e Skill learning.

e Team play.



Suggested Volunteer Strategies:

e Recognize allegiance to friends and “heroes.”

e Remind child of responsibilities in a 2-way relationship.

e Acknowledge performance: “Hey, watch this!”

e Offer enjoyable learning experience. It’s a great time to teach about different
cultures. Provide frank answers to questions about upcoming physiological
changes.

Characteristics of Middle Grade Students

Intellectual Development of Middle Grade Students:

e Display a wide range of individual intellectual development as their minds
experience transition from the concrete-manipulatory stage to the capacity for
abstract thought. This transition ultimately makes possible:

e Propositional thought

e Consideration of ideas contrary to fact

e Reasoning with hypothesis involving two or more variables

e Appreciation for the elegance of mathematical logic expressed in
symbols

¢ Insightinto the nuances of poetic metaphor and musical notation

¢ Analysis of the power of a political ideology

e Ability to project thought into the future, to anticipate, and to
formulate goals

e Insightinto the sources of previously unquestioned attitudes,
behaviors and values

e Interpretation of larger concepts and generalizations of traditional
wisdom expressed through sayings, axioms, and aphorisms

e Areintensely curious.

e Prefer active over passive learning experiences; favor interactions with
peers during learning activities.

e Exhibit a strong willingness to learn things they consider to be useful;
enjoy using skills to solve real life problems.

e Are egocentric; argue to convince others; exhibit independent, critical
thought.

e Consider academic goals as a secondary level of priority; personal-
social concerns dominate thoughts and activities.



e Experience the phenomenon of metacogniton - the ability to know what one
know and does not know.

e Are intellectually at risk; face decisions that have the potential to affect major
academic values with lifelong consequences.

Physical development of middle grade students:

e Experience accelerated physical development marked by increases in weight,
height, heart size, lung capacity, and muscular strength.

e Mature at varying rates of speed. Girls tend to be taller than boys for the first
two years of early adolescence and are ordinarily more physically developed
than boys.

e Experience bone growth faster than muscle development; uneven
muscle/bone development results in lack of coordination and awkwardness;
bones may lack protection of covering muscles and supporting tendons.

¢ Reflect a wide range of individual differences, which begin to appear in
prepubescent and pubescent stages of development. Boys tend to lag behind
girls. There are marked individual differences in physical development for
boys and girls. The greatest variability in physiological development and size
occurs at about age thirteen.

e Experience biological development five years sooner than adolescents of the
last century; the average age of menarche has dropped from seventeen to
twelve years of age.

e TFace responsibility for sexual behavior before full emotional and social
maturity has occurred.

e Show changes in body contour including temporarily larger noses,
protruding ears, long arms; have posture problems.

e Are often concerned with body changes:
o Girls may be anxious about physical changes that accompany sexual
maturation.
o Boys may be anxious about receding chins, cowlicks, dimples, and
changes in their voices.

e Experience fluctuations in basal metabolism, which can cause extreme
restlessness at times and equally extreme listlessness at other moments.

e Have ravenous appetites and peculiar tastes; may overtax digestive system
with large quantities of improper foods.



e Lack physical health; have poor levels of endurance, strength, and flexibility
and as a group are fatter and unhealthier.

e Are physically at risk; major causes of death are homicide, suicide and accidents.

Psychological development of middle grade students:

e Are often erratic and inconsistent in their behavior; anxiety and fear are
contrasted with periods of bravado; feelings shift between superiority and
inferiority.

e Have chemical and hormonal imbalances, which often trigger emotions that
are frightening and poorly understood; may regress to more childish
behavior patterns at this point.

e Are easily offended and are sensitive to criticism of personal shortcomings.

e Tend to exaggerate simple occurrences and believe that personal problems,
experiences, and feelings are unique to themselves.

¢ Are moody, restless; often feel self-conscious and alienated; lack self-esteem;
are introspective.

e Are searching for adult identity and acceptance even in the midst of intense
peer group relationships.

¢ Are vulnerable to naive opinions, one-sided arguments.

e Are searching to form a conscious sense of individual uniqueness - “Who am
I?//

e Have emerging sense of humor based on increased intellectual ability to see
abstract relationships; appreciate the “double entendre”.

e Are basically optimistic, hopeful.

e Are psychologically at risk; at no point in human development is an individual likely
to encounter so much diversity in relation to oneself and others.



Social development of middle grade students:

e Experience conflicts due to changing loyalties to peer groups and family.

e Refer to peers, as sources for standards and models of behavior; media heroes
and heroines are also singularly important in shaping both behavior and
fashion.

e May be rebellious towards parents but still strongly dependant on parental
values; want to make own choices, but the authority of the family is critical
factor in ultimate decisions.

e Are impacted by high level of mobility in society; may become anxious and
disoriented when peer group ties are broken because of family relocation to
other communities.

e Are often confused and frightened by new school settings, which are large
and impersonal.

e Act out unusual or drastic behavior at times; may be aggressive, daring,
boisterous, and argumentative.

o Are fiercely loyal to peer group values, sometimes cruel or insensitive to
those outside the peer group.

e Want to know and feel that significant adults, including parents and teachers,
love and accept them; need frequent affirmation.

¢ Sense negative impact of adolescent behaviors on parents and teachers;
realize thin edge between tolerance and rejection; feelings of adult rejection
drive the adolescent into the relatively secure social environment of the peer

group.

e Strive to define sex role characteristics; search to establish positive social
relationships with members of the same and opposite sex.

e Experience low risk-trust relationships with adults who show lack of
sensitivity to adolescent characteristics and needs.

e Challenge authority figures; test limits of acceptable behavior.
e Are socially at risk; adult values are largely shaped conceptually during

adolescence; negative interactions with peers, parents, and teachers may
compromise ideals and commitments.



Moral and ethical development of middle grade students:

e Are essentially idealistic; have strong sense of fairness in human
relationships.

e Experience thoughts and feelings of awe and wonder related to their
expanding intellectual and emotional awareness.

e Ask large, unanswerable questions about the meaning of life; do not expect
absolute answers but are turned off by trivial adult responses.

e Are reflective, analytical, and introspective about their thoughts and feelings.

e Confront hard moral and ethical questions for which they are unprepared to
cope.

e Are atrisk in the development of moral and ethical choices and behaviors;
primary dependency on the influences of home and church for moral and
ethical development seriously compromises adolescents for whom these
resources are absent. Adolescents want to explore the moral and ethical
issues which are confronted in the curriculum, in the media, and in the daily
interactions they experience in their families and peer groups.

*Reprinted, by permission, from Caught in the Middle: Educational Reform for Young Adolescents in
California Public Schools, copyright 1987, California Department of Education, P.O. Box 271,
Sacramento, CA 95812-0271.

SECTION FOUR

e Ildeas & Activities



Ideas and Activities that Have Worked for
Our Mentors & Mentees

Keep a mentor/mentee journal.

Create your own stories on the computer. This helps to express ideas and
is a great spelling aid.

Play computer games, especially good for encouraging math and writing

skills.

Play cribbage.

Bring in some cards. If you don’t know any card games, let your mentee
teach you one (e.g., Uno!).

Make two lists with headings “Likes” and “Dislikes”. Each of you takes
turns putting something on the lists. Great way to get to know each other
better.

Go for a nature walk or a walk around the track.

Make a word by unscrambling “letters”.

Play “hangman”.

Sports nut??? Have your mentee choose a few sports figures. Find pictures
of them in a magazine (e.g. Sports Illustrated). Then find articles about
them in the newspaper. You can also make your own scrapbook.

Popular board games are “Strategy”, “Bingo” or matching games such as
“Concentration”.

Grooming and hygiene tips are great self-esteem builders.



Recommended Activities for You & Your Mentee

Mentors working in the Norwalk Mentor Program have shared the following
suggestions:

Research and talk about famous people who have used their abilities to
get ahead.

Make greeting, get well or holiday cards to give to other people.
Interest the mentee in games, math and different books each week.
Look at magazines together to encourage conversation and self-
expression for the students with low reading levels.

Make a small journal or notebook. Write down thoughts and feeling
during the week and share them with each other.

Share your own life experience.

If the student has trouble sitting still, divide the hour up into 3 or 4
segments. Let the mentee work off some energy through physical
activity. Then read, use computers, do a craft project or just talk.

Tell your mentee about your work and how you reached this position.
Remember your mentee with a card.

Share photos of your family, pets, house, etc. with your mentee.

Just talk for an hour.

Share your school experience when you were the same age.

Bring a proverb a week to discuss.

Read the newspaper together.

Play a musical instrument or learn together.

Draw.

Work on a computer at school or bring in your laptop.

Play sports or discuss your favorite.

Attend your mentee’s holiday concert or other school activities.

Play chess and/or other games together. Stress obeying the rules and
good sportsmanship.

Write stories together.

Fly a kite.

Walk outside in the playground or sit under a tree.

Build a model.

Plan an activity with another mentor and mentee.

Listen! Listen! Listen!

Just be a friend.

Share your favorite hobbies.

Read! Read! Read!

Walk the track.

Share skills.



Thank you for your participation
in the South Kingstown CARES Mentoring program.

Children in South Kingstown are eager to connect with adults who are willing to listen to
them, to stand by them, and to help them develop to their fullest potential.

What do MENTORS do?
They:

e Listen to individuals and encourage them to share their experiences.

e Help individuals set and reach goals.

e C(elebrate an individual’s achievements.

e Help individuals through the decision making process.

e Share experience and knowledge.

e Encourage individuals to find solutions to barriers when obstacles arise.
e Encourage individuals to seek assistance.

e Encourage individuals to advocate for themselves.

e Reinforce success.

Young people with mentors are more likely to....
e Stay in school.
e Achieve and aspire to better grades.

e Go on to college.

Mentoring Works!



